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PREPARATION OF FUTURE HIGHER EDUCATION SPECIALISTS FOR PROFESSIONAL SELF-
IMPROVEMENT
The scientific review considers the process of developing the readiness of future higher education
specialists for professional self-improvement. The analysis and reflections on the contemporary scientific
research presented in the article made it possible to present professional self<improvement as a complex
phenomenon due to a range of psychological, socio-economic, cultural, professional and personal factors.
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Theoretical analysis of researches by domestic and foreign scientists, as well as our results,
confirm the key positions of S. Rubinstein, O. Leontiev and others that the development of personality is
carried out through activities. Accordingly, it is the activity approach that is defined by us as the leading one
in the methodology of forming the readiness of future teachers for self-improvement and led to
understanding the dynamics of this process from the standpoint of phasing changes in such types of
personally significant activities as self-actualization and self-realization. realization of self-knowledge,
perception of "self-image”, self-organization, self-control and self-correction.

In the course of our study it was found that the process of professional self-improvement of future
higher education specialists depends on their personal characteristics, methodological competence and
"image of professional self*, ability to reflect, as well as depth and intensity of self-knowledge.

Key words: readiness for professional self-improvement, personal self-improvement, self-
knowledge, self-development, self-management, self-realization, —self-correction, self-creation, self-
organization.

Introduction. Theprocessoftransforminghighereducationintoaglobal factor in human development
has become an urgent need today. It should be said that the mission of higher education is to serve man
and society. With this in mind, the main purpose of education is creating conditions for the development of
personality, being able not only to practically assess the situation and adapt to social changes, but also to
think originally, generalize and implement ideas, produce their own, identify ways of positive changes, show
initiative and creativity. The basic strategic priorities in higher education in Ukraine, as a natural response
to the challenges of European integration, was the reform of the university education system, which aims
are to increase the level of training of future professionals, where representatives of pedagogical and
psychological science are looking for such models of educational process that would approve qualitatively
new strategies for the formation of a person's readiness for professional self-improvement throughout life.

In addition, in the context of distance and blended learning, whose implementation of in higher
education institutions today is intensified by global conditions related to the pandemic of COVID, as well as
the unprecedented development of IT technologies, socio-psychological difficulties faced by future teachers
high school come to the fore. That is why among the most demanded features is the formation in students
majoring in 011 "Educational, Pedagogical Sciences" ("Pedagogy of Higher Education") of willingness to
self-improvement of their professional development, as well as the development of didactic, scientific,
methodological and informational support of this process.

The need to study the formation of readiness for professional self-improvement of future specialists
in higher education pedagogy in higher education institutions stems from the need for theoretical research
of this process, the relevance of solving applied issues of teacher training and improving their efficiency.
Readiness for professional and pedagogical activity is understood by us as a complex of socio-pedagogical
phenomenon, which includes a reflection of a set of individual psychological qualities of personality, system
of professional and pedagogical knowledge, skills and abilities, which ensure the success of professional
and pedagogical functions.

Scholars are mostly united around the statement that the main task that is solved in the process of
training is the awareness of the individual and the other person as the main social value, the development
of professional self-awareness and professional interests of future professionals (Kobernyk, 2002;
Lozowoy&Erakhtoryna, 2007).The training of Masters in the system of higher education is aimed at making
conditions for the creative development of gifted individuals and training in one of the functional areas of
activity: research (creative), scientific and pedagogical, management. The graduate with this degree must
have in-depth scientific knowledge in the chosen specialty, innovative skills, skills of research (creative),
scientific and pedagogical or management activities, gain some experience in using the acquired
knowledge and be able to produce elements of new knowledge to solve problems. relevant to the field of
professional activity (Guzii, 2015).

M. Boryshevsky(2012) and T. Yablonska (2015) laid the theoretical and methodological basis of the
raised problem in their fundamental works.The sphere of active study of the problem of professional self-
improvement of future specialists of higher school pedagogy includes: formation of professional
competence in the process of teacher-practitioner training; use of dialog-oriented approach in the system of
training specialists in higher school pedagogy, use of active and interactive teaching methods (N. Guazii,



2015; O. Plakhotnik, 2016; L. Sushchenko, 2009).The researches of T. Vainilenko (2005) and others are
devoted to contemporary problems of professional self-improvement of future specialists of higher school.
Understanding of the abovementioned spheres in the context of global challenges to the modern higher
education system revealed a public demand for further development of theoretical and empirical research,
in particular, on the formation of readiness of future specialists in higher education pedagogy for
professional self-improvement in the process of studying in the educational-scientific program "Educational,
pedagogical sciences" (Higher school pedagogy), which is determined as the purpose of this study.

Research methods. In the process of working on the article the following methods were used:
systemic analysis of scientific and methodlogical publications, bibliographic analysis of scientific works —in
order to clarify the development of the problem; comparative analysis and generalization —in order to clarify
the meaning of the concepts "professional self-improvement", "self-knowledge", "self-management", "self-
creation", "self-control", "self-organization”.

1. The essence of the phenomenon of professional self-improvement. Stages and
conditions of its implementation. Researchers who study certain aspects of Master's training of future
specialists, trying to create a model idea of the professional profile of such a specialist, argue that it is
advisable to be guided by Dublin Descriptors which require the acquisition of a number of competencies,
including internships  results, competencies of self-improvement, self-education and self-
regulation.Professional training can be considered as having a system of professional knowledge, skills and
competencies that are clearly defined by the standard of higher education in the specialty 011 Educational,
Pedagogical Sciences for the second (Master's) level of higher education (Order of the Ministry of
Education Ne 520 of 11.05.21) and becomes the basis for professional readiness.

Thestudyofthephenomenonof professional self-improvement process is characterized by the
versatility and ambiguity of its terminological design and has a number of synonymous definitions in
science. Given that the concept of "self-improvement" focuses on the conscious and exclusively positive
nature of personal changes that ensure the achievement of peaks of human development, the term "self-
improvement" emphasizes the internal determinism of the process; the term "self-development” focuses on
achieving qualitative change, on one's own development. The concept of "self-organization" indicates the
essence of changes that ensure the harmonization of all areas and complicate the structure, improvement
of internal organization; "self-education" implies the need for purposeful formative influences on individual
substructures of personality; and "self-actualization" requires the manifestation and development of
personal potential forces and abilities (Turner, 1985).

An important clarification to the understanding of the concept of the process of self-development is
the interpretation of the category "self-", which is present in all its components. The mechanism of "self-",
which determines a person's personality, is manifested in three aspects: as a subject of the process (the
one who organizes and directs); as the object of the process (material in relation to which this process
takes place); as a means of organizing the implementation and maintenance of this process.

The closest to the concept of "self-improvement" are "self-realization" and "self-education". The
term ‘"self-improvement" is used in relation to adults: teachers, educators, parents, psychologists,
managers, social workers, and "self-education" - in relation to adolescents, in terms of personality
formation, "self-realization" - the process of self-realization in life and daily activities, assertion of their
special way in this world, their own values and the content of their existence at a particular time in life. Self-
improvement is a creative attitude of an individual to himself, his creation of himself in the process of active
influence on the external and internal world in order to transform them (Turner, 1985).

To clarify the essence and features of this pedagogical category, we trace the logical connection
between the concepts of "self-improvement” and "professional self-improvement" of the individual.The
peculiarity of the process of professional self-improvement of a specialist is its orientation, which is set not
only by the system of requirements that exist in professional training, but also through the forecasting by
the specialist of those requirements that may be set by the future profession. The efficiency of the process
of professional self-improvement depends on person’s individual characteristics, methodological
competence, his/her attitude to his inner world, the degree of development of the need for reflection, the
depth and the intensity of the process of self-knowledge, etc. (Serdiukat ol., 2015). By realizing their
achievements and shortcomings, the individual shows a desire for self-improvement, self-education,



creating new values, he personally grows, becomes a subject of personal development (G. Kostyuk, 1989;
W. Ortynskyy, 2009).

Analyzing the process of professional self-improvement, we can distinguish two main approaches:
a) general philosophical (V. Lozovy&O. Erakhtoryna, 2007); b) psychological and pedagogical (M.
Boryshevsky, 2012; L. Kalashnikova, 2013; L. Serdiuk, 2015 efc.).

We consider the process of professional self-improvement within the general philosophical
approach as a process of movement based on the inner aspirations of man to higher levels of personal
development, which is based on value orientations and ideals. According to this approach the essential
features of self-improvement are morality as its leading aspect, value-humanistic nature, focus on the
integrity of the individual, empirical manifestations in key areas of activity, openness, continuity and
prolongation (Lozovoi&Yerakhtorina, 2007).The analysis of the process of professional self-improvement
from the angle of this approach allows us to define it as the highest form of conscious self-development of
the individual, which consists in constant internal work on oneself in order to bring its development to a
possible goal in accordance with universal spiritual values. In addition to that, the process of professional
self-improvement cannot be imagined outside the subjectivity of the individual as the ability of the active
subject to create oneself and, at the same time, cause positive changes in everything around and thus
experience the value of life manifestations of his/her individuality, his/her own uniqueness.

It is worth emphasizing that the process of professional self-improvement is based on the
psychological mechanism of constant overcoming of internal contradictions between the existing level of
professionalism ("Myself as a real professional) and its imaginary state ("My self as an ideal professional”).
The humanization of the process of professional self-improvement of a specialist should provide and create
conditions under which the future specialist will be able to build their own image of professional self and,
analyzing the contradictions between "real self' and "professional self', program and implement
professional self-development and self-improvement.

Today there are many ambiguous approaches to the interpretation of the phenomenon of
"professional self-improvement”. Thus, L. Sushchenko (2009) defines "professional self-improvement" as
an internal process of qualitative self-change, which occurs due to awareness of the need for self-
improvement, competent self-analysis, self-reflection and comparison of the person’s activities with the
activities of other professionals who are recognized as exemplary; motivated, purposeful and well-
organized self-movement to the best in oneself. T. Vainilenko(2005) defined that "professional self-
improvement" is a process and result of creative purposeful independent self-determined movement of a
specialist from real self to ideal self, from potential self to actual self, which is carried out in the form of
professional self-education and self-actualization, positive personal changes and is a prerequisite for
successful creative self-realization in the profession. Professional self-improvement is a specific process of
professional activity, an integral part of professional training and the result of conscious interaction of future
specialists in higher education pedagogy with a specific social environment, where they realize their own
needs to develop personal qualities that ensure success in professional life and life in general. Therefore,
professional self-improvement can be considered as a purposeful, systematic, highly organized and
creative activity of a future higher education teacher, which consists in self-deepening and expanding
professional knowledge, development of skills, abilities and professionally significant personality qualities,
and aiming at continuous growth of professional skills.

The main activities in the context of the tasks of the process of professional self-improvement is
self-education, in the process of which there happens acquisition of new knowledge, skills, development of
certain qualities, using specially defined techniques and methods of working on yourself (Kalashnykova,
2013).

An important place in the scientific literature is given to the structuring of stages of the process of
professional self-improvement, where scientists identify such stages as diagnosis, goal setting, planning,
implementation, control and correction (Serdiuk, 2015). A somewhat broader periodization of the main
interdependent stages of the process of professional self-improvement is proposed by T. Prykhodko
(2016):

1. Self-knowledge and decision-making to engage in self-improvement. Self-knowledge, as a
complex process of determining the specialist's own abilities and capabilities, the level of development of



professional qualities occurs in the following areas: a) self-knowledge in the system of socio-psychological
relations, in terms of professional activity and requirements of professional activity; b) study of the level of
professional competence, which occurs through self-observation, self-analysis of one's own actions,
behavior, results of activities, self-examination in certain conditions of professional activity; c) self-
assessment, which arises on the basis of comparing the acquired professional knowledge, skills, abilities
and professional qualities with the requirements of professional activity.

On the basis of self-knowledge, as a result of deep experience of intra-personal conflict, specialists
decide to engage in self-improvement, create a model of future work on themselves.

2. Planning and definition of the program of self-improvement is a multifaceted process which is
connected with defining the purpose and tasks of professional self-improvement both for the prospect, and
for certain stages of professional activity of the expert; and with defining the basics that organize activities
for self-improvement (development of personal rules of conduct, choice of forms and methods of work on
yourself).

3. Direct practical activity on realization of the set tasks connected with work on oneself. This stage
requires highly developed strong-willed qualities, because the basic condition for successful professional
self-improvement of a specialist is systematic and purposeful work.

4. Self-control and self-correction of this activity. The essence of the specialist's activity at this
stage is that he/she controls the work on oneself, constantly reflects and, on this basis, timely corrects
possible deviations of the implemented program and makes certain adjustments to the plan of further work.

A necessary condition for the training of future specialists in higher school pedagogy in obtaining
appropriate education in universities is professional self-improvement, which is social and personal. This
involves a combination of interconnected and interdependent processes: professional self-education as a
purposeful activity focused on the formation and improvement of positive and elimination of negative
qualities in accordance with the requirements of higher education and professional self-education, as
purposeful work to expand and deepen their professional knowledge, improvement and acquisition of
relevant skills and abilities during training, ability to be a competitive specialist in the modern labor market
(Didenko, 2015; Plakhotnik, 2016).

Basing on our previous research, we consider the concept of "readiness" as a holistic integrated
quality of personality, which characterizes their emotional-cognitive and volitional-selective predictive
mobilization at the time of inclusion in teaching, and we understand readiness for professional activity as a
mental state: it is a pre-start activation of a person, which includes his/her awareness of his/her goals,
assessment of the existing pedagogical conditions, determination of the most probable ways of action;
forecasting motivational, intellectual and realization of creative efforts.

2. Components of the process of forming the future teachers’ readiness for self-
improvement

2.1. Self-actualization and self-realization. Important for understanding the formation process of
the readiness of future teachers of higher education for self-improvement is the characterization of the
concepts "self-actualization" and "self-realization", which most researchers associate with self-
improvement. It should be noted that self-actualization awakens the potential that stimulates the individual
to develop at different levels - from mastering motor skills to creativity. However, the attempts to structure
the process of professional self-improvement covered in the scientific literature do not fully reflect its
integrity. The need for a detailed analysis of the structure of the process of professional self-improvement
of future teachers of higher education remains relevant.

Foreign and domestic scientists pay a lot of attention to the problem of self-improvement of
personality, but theoretical analysis of research on this topic, and the results obtained so far allow us to
conclude that the development of personality is carried out through its activities. Activity self-management
takes place in a system of regulatory cycles: 1) motivational - as the emergence of the need to create
something; 2) the programming cycle - as the development of an action plan; 3) the cycle of implementation
- as the embodiment of the idea; 4) control cycle - as a comparison with a certain norm (for example, with
an aesthetic or ethical ideal) (Serdiuk, 2015; Turner, 1985).

2.2. Self-knowledge. Analyzing a number of scientific interpretations of the structural components
of the process of professional self-improvement of future professionals in higher education, we come to the



conclusion that its provision is facilitated by the implementation of program competencies laid down in the
educational and scientific training program for Masters of educational and pedagogical sciences. In
particular, this is the ability to perform cognitive activities, deeply rethink existing and produce new holistic
knowledge and and also conduct their own research.

Therefore, the process of professional self-improvement begins with self-knowledge, in the course
of which, the future teacher learns more deeply his true "self", his abilities, features of cognitive processes,
life intentions, leading motives and motivations, learns to analyze opportunities to improve their own, outline
the peaks of future achievements, thus taking a step towards self-development, personal and professional
self-improvement. The complexity of self-knowledge is due to the fact that According to our observations,
applicants for higher education often do not have the necessary and sufficient means to perform all the
aforementioned activities.

For this purpose, in the modern educational system there are no proper new methods of teaching
in the process of profession training which would be an effective way to reproduce the contexts of
professional activity. However, future specialists can gain knowledge about themselves through self-
observation (subjective observation of individuals on the phenomena of their consciousness: their own
states, mental processes, feelings, actions), as well as from external sources: objective results, attitudes,
etc. Auxiliary techniques that can be used for self-observation are self-examination, recollection, self-
testing, self-comparison, self-reflection, and so on.

2.3. Self-perception based on "self-image".The system of personal ideas about themselves,
their qualities, characteristics, habits, knowledge, skills and abilities is formed on the basis of self-
perception. This concept refers to the construction of "self-image" through systematic observation of their
own behavior, introspective data on physiological, perceptual and intellectual processes (Sushchenko,
2009). Based on subjective knowledge, self-perception leads to the formation of beliefs, attitudes,
evaluative characteristics and is an important component of professionalization, as it mediates the
development of personality in the professional sphere (Prykhodko, 2016). Structuring of self-awareness
happens through self-perception, and this is the basis for the formation of identity. Foreign researchers
such as H. Tejfel&J. Turner (2009), J. Turner (1985) single out the personal and social (professional) self-
perception of a psychologist. They note that his/her role in professional self-improvement is that when
changing the perception of himself in the early stages of higher education, it automatically changes the life
of the psychologistin the future, his/her interaction with other people, releases creative and mental
potential, and these are prerequisites for self-change. Taking into account the close interdisciplinary
connection between pedagogy and psychology, their similar tasks in the training of higher school teachers,
it should be emphasized that these features lie in the sphere of professional self-improvement of the
teacher, in particular, the future high school teacher. Since the teacher in professional activity is presented
not only as he/she is, but also as he/she is perceived, the process of self-preparation of future teachers to
implement professional activities, in turn, is based on the processes of self-knowledge and self-
development.

2.4. Self-organization.In the process of professional self-improvement of future specialists in
higher school pedagogy, self-management should be considered as a technique of optimal using time and
purposeful regulation of actions and behavior in accordance with the set goals. Today in science the
concept "self-management" is often regarded as identical with the concept "self-organization". The study of
the theory of self-organization was reflected in the works of Ukrainian scientists (N. Myronchuk, 2020 and
others.), who substantiated the essence and principles of understanding various aspects of the world,
nature and man.

Self-organization, as a kind of activity, was studied by G. Kostyuk(1989) and others. And only some
researches consider methods and means of developing ability of professionals to self-organization (N.
Myronchuk, 2020 etc.).

Despite the significant number of works on the problems of self-organization of individuals, the
problem of self-organization of higher education teachers and the peculiarities of its development in the
system of higher education institutions remains insufficiently developed. The problem of self-organization of
individuals arose in the field of general scientific concept of self-organization, which in case of considering



the essence of the ability to professional self-organization of higher education teachers, in our opinion, is
mandatory.

V. Kremen (2014) emphasizes that self-organization is the assembly of a whole from parts, the
very construction, the very structuring of parts into a single whole. This process stimulates human creative
activity and encourages the disclosure of its unlimited properties.

N. Myronchuk (2020) prenets characteristics of the ability to organize the professional space of a
teacher as a complex system that operates on the principles of consistency, continuity and creativity. She
defines self-organization as an integral-dynamic system characteristic that indicates the ability of the
teacher's personality and is aimed at the goals and values of self-management, organization, self-
improvement in professional activities and maintaining professional efficiency, carried out by a system of
intellectual, predictive-design, motivational, reflective, volitional actions and aimed at solving problems of
rational organization of work and effective professional pedagogical tasks.

The study of the psychological essence and determinants of the process of self-creation is
analyzed in the works of M. Boryshevsky, L. Serdiuk, J. Turner, etc. Therefore, professional self-
organization is a set of two interrelated processes: professional self-training and professional self-
realization. Professional self-organization of future higher education teachers, in our opinion, consists in
ability to design own strategy of professional development, in an active professional position, and also in
aspiration to constant professional self-development, professional self-improvement.The structure of the
process of professional self-improvement of future specialists in higher education should focus on the
process of self-creation, which can be carried out in the context of a relatively high level of spiritual
development of the individual, which ensures its continuity, allowing a person to rise to the highest values,
to reach its "acme", its peak (Boryshevsky, 2012; Serdiuk, 2015; Turner, 1985).

2.5. Self-control. Self-control is the final link in the activity of self-improvement, when the subject
realizes whether the goal of self-improvement has been achieved, outlines new tasks of its development or
adjusts the goals and objectives that could not be achieved (Turner, 1985).

2.6. Self-correction. An important role in shaping the readiness of higher education teachers for
self-improvement is self-correction, as it consists in choosing another course of action and promotes
behavior change by providing reflection. This process is a kind of control, so it is advisable to implement
self-correction at all the stages of professional self-improvement for both future professionals of higher
education and those who already have some work experience. Thus, the process of professional self-
improvement is primarily a movement aimed at achieving life and professional success and attractive
professional prospects, in particular, knowledge of professional functions, self-reflection, critical self-
esteem, internal mobilization of personal resources, the need to adapt to changing professional
environment and positive influence on it for the purpose of improvement and qualitative changes
(Vainilenko, 2012; Prykhodko, 2016; Serdiuk, 2015). According to G. Ponomareva, the educational process
should form students' independent position on the meaning and dignity of their own lives, convince them of
the feasibility, in terms of spirituality, the value system underlying the content of education (Ponomareva,
2019).

Conclusions.

1) The analysis of research by domestic and foreign authors suggests that "professional self-
improvement" is a multifaceted complex pedagogical phenomenon due to a range of psychological, socio-
economic, cultural, professional and personal factors.;

2) Inthescientificfieldoftheproblemofself-improvementofindividualsweobserve a
sufficientnumberofthoroughstudiesthatcover a widerangeoftopics.
Theresultsofourscientificreflectionshaveconfirmedthatthedevelopmentofpersonalityiscarriedoutthroughhis/h
eractivities. Accordingly, modelingtheprocessofformingthereadinessoffuture high educationteachersforself-
improvementshouldbebasedontheactivityapproachandtakeintoaccountsixdynamiccomponents: self-
actualizationandself-realization,  self-knowledge,  self-imageperception,  self-organization,  self-
controlandself-correction.;

3) Theprocessofprofessionalself-improvementof a persondependsonhis/herpersonalcharacteristics,
methodologicalcompetence, his/herself-perception,



thedegreeofdevelopmentoftheneedforreflectionaswellasthedepthandintensityoftheprocessofself-
knowingetc.;

4) Important tasks of Master's training when taking into account the priorities of self-improvement
are the following: formation of professional readiness of undergraduates through their scientific and
practical training, development of professionally significant qualities and abilities, professional orientation,
significant motivation, need for self-education, desire for self-development and self-improvement; skills of
self-organization and ability to perform professional tasks and functions in a rapidly changing professional
reality; development of communication skills and ability to work in a team.

Prospects for further research. It is also advisable to focus on the need for further research in
the following perspectives: to ensure the effectiveness of professional self-improvement of future
professionals in higher education in university education we should consider the use of teaching methods
of preparing staff, which would be an effective way to reproduce professional contexts, methods of
modeling, solving professionally oriented situations of self-improvement and self-organization, business
games, reflective assessment of tasks and internal resources of one's own personality, etc.

In the conditions of distance and blended learning the researched problem requires additional
scientific substantiation, search for personality- and context-oriented methods of training future teachers for
self-improvement, professional development, as well as the development of appropriate didactic, scientific
and methodological support (educational program, training and work programs, syllabi, cases, instructional
and methodological materials, educational and methodological manuals, etc.), information and computer
support of the process of self-improvement of undergraduates in the specialty 011 "Educational,
pedagogical sciences".

The problemdescribed in the article can be perspective for research of pedagogical conditions of
readiness formation in future experts of pedagogy of high education for professional self-improvement.
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B oensadositi cmammi (idembca Npo npouec po3sUMKy 20mogHoCcMI haxigus suwioi wkonu 00
npoghecitiHo2o0 camo8A0CKOHaneHHs.. Y npoueci Hawo2o O0C/IOKEHHS MU Cnupanucs Ha Po3yMiHHS
npogheciliHo2o0 caMo8AOCKOHANEHHS K KOMNIIEKCHO20 0COBUCMICHO 3HaYuUMo20 Agula, 06yMOo8rIeHo20
dielo  cnekmpy  NCUXOJO2IYHUX,  COUiarTbHO-EKOHOMIYHUX, — KynbMmypHUX, — haxogux 0cobucmicHo-
OpieHMoBaHUX YUHHUKIB.

Y Haykogomy noni npobnemu camogdoCKOHareHHsi ocobucmocmi cnocmepicaeMo 0oCmamHio
KirlbKicmb rpyHMOBHUX O0CIOXeHb, SKi OXONIo0Mb WUPOKUU cnekmp mem. [Tpe3eHmosaHi 8 cmammi
aHarnia ma peghrexcii cydacHux Haykogux 00C/idXeHb 8IMYU3HIHUX ma 3apybiXHUX 84eHUX nidmeepdurnu



Kroyosi nonoxenHs C. PybiHwmetHa ma O. JleoHmbesa ma iHWwuUXx npo me, Wo po3sumok ocobucmocmi
30iticHroembcs Yyepe3 OisnbHicmb. BionosioHo, came isinbHIiCHUU nidXid eu3HayeHul Hamu NnpogioHuM y
memodonozii ¢hopmysaHHs 20mosHocmi MalibymHix euknadadie A0 camo8OOCKOHANEHHS ma 3yMosus
OCMUCIIEHHS1 OUHaMIKU Ub020 Npouecy 3 no3uyii emanHoi 3MiHU makux eudig 0COBUCMICHO 3HaYUMUX
akmusHocmel, fik: camoakmyani3ayis ma camopeanizayis cyb’ekma, 30iliCHEHHS HUM CaMONI3HaHHS,
cnputiHamms «f1-obpasy», camoopaaHidayis, caMOKOHmMpob ma camokopekuisi. Came yum cknadosum
npucesyeHull 0CHo8HUU 8uKnad Mamepiany.

Y npoueci Hawo20 8USBYEHHS MaKOX 3’AC08aHO, WO NPOUEC NPOECIlIHO20 CamMOBAOCKOHANEHHS
maltbymHix ¢haxigyig 8uL0i ocgimu 3anexums 8i0 ixHix ocobucmicHux ocobnusocmel, cghopMosaHOCMi
MemoOuyHOi  KOMnemeHmHocmi ma camocnpulHamms  «obpady npogheciliHozo f», 30amHocmi
30ilicHosamu  pecpriekcito, a makox 2nubuHu ma I[HMEHCUBHOCMI NPOUecy CaMONi3HaHHS MoWwo.
BidnosioHo, 3 epaxysaHHsIM npiopumemig caMo8OOCKOHaNEHHS, 8aXIUBUMU 3a80aHHAMU MazicmepchKoi
nideomosku 8 cyyacHoMy 3aknadi 8uwoi oceimu €: (hopMysaHHs npoghecitiHoi 2omosHocmi 300bysauie
0c8imu, NPoGecitiHOI cnpsMos8aHOCMI, MOMUBIe CaMopo38UMKY NPOGECIHO 3Ha4yuMux sikocmel |
30ibHocmell, nompebu 8 camoocsimi, npazHeHHs 00 camoni3HaHHS ma CaMO8OOCKOHaNEHHS; PO3BUMKY
HaguU4oK camoopaaHizauii ma 30amHocmeli 00 8UKOHaHHA NPOECilHUX 3a80aHb | (OyHKUIU 8 ymosax
npogpecitiHoi diticHocmi, Wo OUHaMIYHO 3MIHKOKMBCS.

HocnioxyeaHa Hamu npobnema 6 ymogax AucmaHUiliH020 ma 3MilaHo20 Has4yaHHs hompebye
d00amko8020 Hayko8020 O00IPYHMYy8aHHA, @ MaKOX yMOYHEHHS neda2o2iyHUX yMo8 (hOopMy8aHHs
2omosHocmi MalbymHix chaxiguie nedazoziku euwjoi wkonu 00 NPogeciliHoeo caMo8OOCKOHaNEHHS,
8U3HAYEHHs1 0COBUCMICHO Ma KOHMEKCMHO OpiEHMo8aHUX Memoduk nideomoeku malbymHix guknadadyie
8uWOi wKonu Ao camo8A0CKOHaNeHHs ma (haxo8020 PO3BUMKY, @ MakoX PO3PObIEHHS HanexHo20
OudakmuyHo20, HayKo8O-MemMoOUYHO20 3abe3neyeHHs, Wo i MoxXe ckradamu nepchekmusu nodarnbuio2o
00CIOXKEHHSI.

Knioyoei cnoea: 2omoeHicmb 00 npogeciliHo20  camMo8OOCKOHaNEHHs, — 0cobucmicHe
camM0B8OOCKOHaIEHHS, CaMONi3HaHHsI, CaMopPO38UMOK, CaMOynpassiHHA, caMopeanidayisi, camMOKOPeKUis,
CaMOMBOPEHHS, CaMoopaaHi3aujs.
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